






















外国語指導助手（Assistant Language Teacher、以下 ALT とする）の効果的
な活用が生徒の英語の使用機会の拡充と英語を学ぶ動機の向上を図る上で重
要な取り組みの一つと考えられている。2020 年 4 月からは小学校 3 年生か
ら英語が必修科目となり、小学校 3 年生と 4 年生では外国語の授業時間数
は年間 35 単位（1 単位 45 分）、小学校 5 年生と 6 年生は外国語の授業時
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Japan Exchange and Teaching Program；以下、JET プログラムとする）を
実施し、多くの ALT を招致している。JET プログラムには、ALT の他に、
国際交流員（CIR：Coordinator for International Relations）とスポーツ国際
交流員（SEA：Sports Exchange Advisor）の 3 つの職種がある。CLAIR によ
れば、2019 年度は、世界 57 か国から 5,761 名の外国人が JET プログラム
に参加し、2018 年度よりも 230 名ほど多く参加しており、ALT を含む JET
プログラム参加者は増加傾向にある。文部科学省がまとめた令和元年度「英
語教育実施状況調査」結果によると、ALT の雇用形態の割合は、以下の表 1
の通りである。中学校と高等学校では、JET プログラムからの ALT が最も

































































具体的な活用の内容 小学校 中学校 高等学校
教師とのやり取りを児童生徒に示す／
やり取り・発表のモデル提示 98.7% 98.6% 93.8%
パフォーマンステスト等の補助 63.9% 94.6% 79.5%
児童生徒のやり取りの相手 98.6% 98.6% 93.9%
発音のモデル・発音指導 98.7% 98.1% 92.5%
児童生徒の発言や作文等に対するコメント・フィードバック 85.7% 96.9% 91.3%







































られるが、特に小学校では 3 年生から必修科目の英語授業が 2020 年度か
ら開始となり、英語を専門とする小学校教員がまだ少ないため、今後更なる
ALT の需要が高まると推測できる。本研究では、英語圏出身の元 ALT およ
び非英語圏出身の元 ALT がそれぞれの視点から ALT としての勤務経験を振
り返り、日本人教員と ALT との関わり度合い、ALT としての仕事と生活の
満足度の高さ、英語授業における ALT の在り方と活用方法の 3 つの点から
考察する。客観的な立場にいる元 ALT の意見をもとに調査・分析し、今後




本調査では、過去に JET プログラムに ALT として参加した経験のある外
国人に調査協力を依頼し、オンラインによるアンケート調査を実施した。現







































は 1 年の任用期間であるが、最長 5 年間、ALT としての滞在が認められて
いる中で、どの程度の期間を ALT として勤務した経験があるのかを把握す
るため、勤務年数を基本データに加えた。














































ALT としての勤務年数については、英語圏と非英語圏出身の 2 つのグルー
プに分けて集計した結果が表 3 である。英語圏出身の元 ALT では、2 年間
が 43.0％と最も多く、次に 1 年間で 36.6％であった。非英語圏出身の元
ALT も同様に 2 年間が 33.8％と最も多く、次に 1 年間で 28.2％であった。





まず、問 4 を設定した理由は、英語授業で補助的な立場にある ALT は一
人で授業を教えることができないため、日本人教員が ALT を効果的に活用
するためには、日本人教員との関わりが必要不可欠となるため、質問項目に









の英語圏出身の元 ALT の有効回答数の割合は全体の 76.8％を占め、ドイツ
やフランス等の非英語圏出身の元 ALT の割合は全体の 23.2％である。結果
六
























ループに分けて分析した結果が表 4 である。表 4 では、ALT としての勤務
経験を振返り、日本人教員とどの程度関わったと思うのかを「とてもそう思
う」を 1 点、「ややそう思う」を 2 点、「どちらとも言えない」を 3 点、「あ
まりそう思わない」を 4 点、「全くそう思わない」を 5 点とし、平均値と変































英語圏出身の元 ALT 非英語圏出身の元 ALT
度数 平均値 標準偏差 変動係数 度数 平均値 標準偏差 変動係数

















































・Seeking help to improve English education was a low priority at my schools. 
The teachers were too busy with other school-related activities and when Team 
Taught training was offered about 90% of the time, they refused it or said they 
were too busy to participate. There was little incentive nor motivation to seek 
help either from me.
・Often, the teachers appeared too busy in the staff room or not interested 
in speaking English so I was afraid to approach them when I needed help. I 
think maybe people thought I would understand what was going on at school 





















・There was that sort of stereotype of “I have no time outside of the walk to 
class to talk to the ALT.” Luckily, we had exchanged contact information, so 
they did take a step to ask questions and opinions outside of school. Not to 
mention a lot more of the schools have got me marking notebooks, working in 
extra elective classes, making English boards, etc. I've also found myself talking 
to the teachers to eat school lunch with different classes every week and to help 
out with soccer club after school. 
・I worked at a different school every day. There was no time to meet with each 
homeroom teacher in addition to planning and teaching 3-6 classes by myself. 
Even if I were able to meet with a teacher, I wouldn't feel comfortable asking for 
help. At most schools, no one could speak English. My Japanese was very poor, 
so it was difficult to communicate. During class, some homeroom teachers 
were wonderful. Some, however, stood in the back of the room and watch. They 
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didn't say hello to me, they didn't keep the students seated and quiet. Once I 
asked a teacher who was grading papers at her desk to help with the lesson, 













・My schools were excellent, all around. Initially they took me around to my 
house, the town, and did their best to make sure all my problems were taken 
care of. They did their best to inform me of what was going on in school, but 
also expected me to figure some things out for myself. Any problems they had 
with me were handled with sensitivity and professionalism. My co-workers 
were also happy to invite me to other school activity and help me out with 
whatever I needed.
・I was completely happy with my job. I worked 10-12 hours a day but I loved 
it. I wouldn't trade it for anything. I had worked very hard to develop the 
English program at my schools and to get to know the staff members. When 
I needed help, I had learned to time my requests well so that they were well-





















・The teachers welcomed me inside their classes, and they knew how to 
incorporate me into their lessons. The teachers sought my help outside of 
class by asking me questions in regards to pronunciation and grammar and 
by having me correct the students' writings. And, they had me help with the 
English-Speaking Society Club.
・Teachers were usually willing to assist you in whatever way they could, 
outside of class. In class most teachers asked for help to varying degree. Some 
made me very involved while others used me as a human tape recorder and 
little more. Very often, apart from English teachers, very few other teachers took 
the trouble to even say hello.
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の高さについて、各グループに分けて分析した結果が表 5 である。表 5 では、
元 ALT がどの程度満足だったかを「とてもそう思う」を 1 点、「ややそう思








英語圏出身の元 ALT235 名、非英語圏出身の元 ALT71 名に対して、ALT
としての日本での生活や学校での仕事に関して、共起ネットワークによるテ
キストマイニングを使い、質問票にある自由記述回答内容の分析を行った結












英語圏出身の元 ALT 非英語圏出身の元 ALT
度数 平均値 標準偏差 変動係数 度数 平均値 標準偏差 変動係数




















・It was very difficult for me to move to a new country and start a new job at 
the same time. I often felt lonely being the only foreigner in my town, and I 
felt like I didn't fit in at school. I wasn't told what was expected of me, nor was 
I given a performance review, so I was often stressed about work. I took my 
job way too seriously. However, the support network of JET and other ALTs in 
the area really helped me adjust. Sometimes it was stressful to be seen as an 
outsider after living here for almost 2 years, and I got frustrated when people 
stared and yelled “gaijin da!,” but overall I got to know a side of Japan that I 
could never see if I was just a tourist and I would never forget all the people 
who had been a part of my life.
・It was an amazing opportunity to connect with the Japanese people, learn 
Japanese and help students learn English and prepare for university. I felt 
accomplished in my job as well as happy to have met and exchanged ideas 






・I really enjoyed teaching, but the days when I was given no lessons to teach 
and had no preparation work to do were very boring, especially as many of the 




































were much more friendly.
・Overall, it was an amazing opportunity. However, the job was very 
monotonous, and difficult at times to make friends at the office. The teachers 
were very busy, so sometimes I was lonely. Most of the teachers were friendly, 







・Japan was a nice place, but life as an ALT often felt disconnected and 
bizarre. The people I worked with seemed to forget that I moved 7,000 miles 
from my home specifically to do this job. ALTs were not utilized to their fullest 
potential and seemed to be a cross between a birthday clown and an excuse 
for internationalization. 
・The primary complaint among ALTs was the general lack of utilization of us 
by our employers. We felt we could do so much more with our time while at the 
schools. Instead, we sit around and read books and spent hours on the internet. 
I think this was a primary difference between Japanese work systems vs. the 
American system. Americans do not want to be in an office unless they are 
actually working. Japanese people seem to relish putting in as long of hours as 
possible, as if it is some sort of contest, regardless of whether they are actually 































・I think I really lucked out. I think being placed in a fairly rural environment 






































incredibly warm and eager to include me in their lives. Not having any 
teaching experience prior to joining JET, the first 6 months were very hard as 
I adjusted to my new life and job. But after that initial period, I felt I was able 
to develop - with the help of my fellow teachers and school administrators - 
to a point where I was able to bring a lot of tangible benefit to my students in 
team lessons  Of course there were some hard situations, but overall, I was very 
satisfied with my life in Japan as an ALT .
・Frankly, if I were to rate my job only, I would have selected ‘satisfied.’ I felt I 
could be used more effectively at work by some of my teachers. I had a great 
relationship with most of them and I felt satisfied with my work life. My life 






・I loved the students and the job. The frustrating times were far outweighed by 
happy memories. It was the best four years of my life, thanks a lot to the great 
people I had worked with.
・I loved the time I spent teaching my students, but even more, I loved the 
time I spent interacting with them outside the class and on the playground. I 
believe that I was able to break down some cultural stereotypes and hopefully 






















・I used the extra time available to me to achieve goals that I had. I learnt 
about a culture that was totally different from mine and I had developed an 
even greater appreciation for diversity. While, I didn’t think I contributed whole 
heartedly to the actual learning process for students, I thought I had managed 
to reduce a bit of the negative stereotype associated with people from my 
country and people of my complexion.
・The job experience was very satisfactory in terms of culture exchange and 
learning to act according to a Japanese sense of professionalism which was 
very high. The community life was also exciting but it was difficult adjusting 
and feeling not so much as a foreigner. I also felt there had been a lot of 











































ALT71 名の自由記述回答内容の分析を行った結果を図 5 及び図 6 に示す。









・Students get to experience internationalization. They get the chance to 
actually to talk with a native English speaker and practice a language that 
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their tests make so difficult.
・I think it's essential to have native speakers check the English that the 
teachers bring into the classroom. I think in general, native English speakers 
who speak Japanese would make better teachers in the classroom and no ALT 




・The JET program itself is about teaching English and also internationalizing 
students. I think that ALTs are an important part of English education in Japan 
as it not only allows Japanese students to hear and learn from a native-speaker 
of English, but it also introduces students to an English-speaking person with a 
different culture, background and country.
・My location was remote and it gave the students a chance, not only to study 
English with a native speaker, but to learn about an entirely different culture. I 
believe many ALTs have great ideas and are great assets to the program.
三つ目の記述のまとまりは、「ALT を人間テープレコーダーとして扱うな
らば、ALT は不要である」という内容であり、元 ALT が挙げたコメントは
以下の通りである。
・I think that ALTs can help improve English education in Japanese schools IF 
they are seen as a valuable resource. If they are just used as tape recorders, I 



































・I believe that they can be, but only if they are utilized properly. Unfortunately, 
some Japanese schools, and Japanese teachers of English in particular didn’t 
know how to really integrate the ALTs into English lessons, and thus sometimes, 




・ALTs are not essential. Overall , the presence of ALTs in the classroom, while 
sometimes a welcome distraction for students because the actual content 
of class instruction is mind-numbingly dull, serves to simply reinforce the 
stereotype that English is a wholly alien concept that Japanese society can and 
should keep at arm's length while paying lip service to in order to appear more 
globalized in the eyes of the international community than it actually is .
・Considering the way in which English education exists today in Japan, ALTs 
are not essential to English education. For the most part, ALTs come to Japan 
for a limited period of time 1-3 years on average, and return home. Japan 
would save money and time sending graduates to English speaking countries 
only to permanently return home to teach English. If Japan wants to utilize 





























・In fact, I think the government should spend more money training the 
Japanese teachers of English -- sending them overseas, paying for English 
conversation classes, etc. 
・I think money could be better spent on having Japanese teachers live overseas 
for one or two years and then come back with English ability. This would save 








































・I believe ALTs are essential to English education in Japanese schools. They 
bring fresh air to the system and allow students to learn from people from all 
over the world who come from different cultures and mindsets.
・There were English teachers with perfect accents as well, but they were few 
and far between. The ALT, as a foreigner, provides more interest to the subject 
as well as an additional reason to learn English. The ALT also helps with 




・I think ALTs are essential to increasing English COMMUNICATION in Japan. 
Again, I feel it is a limitation that teachers are so test-focused, but having to 
team-teach with an ALT forces teachers to spend some part of their time on 
encouraging students to communicate. One of the best team-teachers I worked 
with was an older woman who often made mistakes in her spoken English, 
but even if students pointed out her errors, she was never discouraged from 
speaking. I saw in her students an eagerness to COMMUNICATE regardless of 
mistakes, which made English class relevant and interesting to them.
・I think they are essential when used in oral communication classes 
because the ALT can facilitate speaking activities and encourage students to 
communicate. Also, the ALT and teacher can model dialogues to the students.
　
四つ目の記述のまとまりは、「英語指導方法の知識を有する ALT の育成が




















・I think it is a nice idea, but it isn't being used effectively. Many ALTs don't 
have teaching degrees so they are learning how to teach when they get here 
and the students can smell new teachers. They don't respect them as much 
and the ALT is getting oriented to a whole other country along with possibly 
trying a whole new profession where the students don't even speak English. 
Japanese teachers of English (JTEs) also often let the ALT run the show and do 
their own thing or kind of half-pay attention to the class. It seems to be more 
entertainment for the students. And some JTEs just have you reading lines for 
students and saying if something is correct or not.
・I would not say, ALTs are essential, unless in the strict sense of introducing 
foreign people who have never seen or interacted with them before. If Japanese 
JTEs had the opportunity to improve their own English then the necessity for 












































































































ているように、日本人教員の多忙さが原因（大谷 2007, p.108; 狩野・大関 

































































































実践的な練習が必要である。Tsuido el al.（2012）は、ALT を対象とした調
査の中で、各自治体に派遣される前の ALT 事前研修内容のさらなる充実が


































































員が考える ALT の在り方と活用方法や ALT との授業時間内外での関わり度
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